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This study explored the interplay between ethical education, socio-economic and political inclusion, and 
inter-religious harmony in African societies. Employing a survey research design, the study targeted a 
population of 250 undergraduate students, from which a sample of 154 respondents was selected using 
the Taro Yamane formula. Data collection was conducted through a structured questionnaire, and 
responses were analyzed using descriptive statistics, including frequencies and percentages. The findings 
indicate that ethical education is widely perceived as a key driver of socio-economic and political inclusion, 
with 45.5% of respondents strongly agreeing and 35.7% agreeing that it fosters equitable opportunities, 
civic responsibility, and active participation in societal processes. The study further revealed that inclusive 
socio-economic and political frameworks significantly contribute to inter-religious harmony, as over 70% 
of respondents agreed that fair policies reduce discrimination and promote peaceful coexistence across 
religious groups. Additionally, ethical education was found to enhance tolerance, moral reasoning, and 
social justice, thereby serving as a critical mechanism for sustaining long-term inter-religious harmony. 
The study concludes that embedding ethical education within educational and governance systems is vital 
for promoting inclusive societies, social cohesion, and lasting peace across diverse African communities. 
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Introduction 

Africa is a continent distinguished by immense cultural, ethnic, and religious diversity, yet many nations face 

persistent socio-economic disparities and recurring political instability. These structural issues often interact with 

religious and cultural identities, shaping patterns of inclusion, marginalization, and social cohesion. Research 

highlights that ethical education plays a pivotal role in fostering civic engagement, moral reasoning, and mutual 

respect in heterogeneous societies (Banks, 2017). In regions where governance systems struggle to balance diversity 

equitably, ethical education serves as a critical instrument for cultivating shared moral frameworks and promoting 

peaceful coexistence. Furthermore, historical and contemporary evidence suggests that gaps in moral orientation, 

governance inclusivity, and social ethics frequently exacerbate tensions among diverse religious and ethnic groups. 

Therefore, exploring the intersections of ethical education, inclusive governance, and inter-religious collaboration 

is essential for sustainable development and societal stability in Africa. 

Socio-economic and political inclusion are foundational for equitable development and societal resilience. Inclusive 

institutions facilitate participation in decision-making, broaden access to resources, and enhance citizens’ sense of 

belonging (World Bank, 2020). Conversely, systemic exclusion increases societal grievances, mistrust, and intergroup 

conflict. Studies reveal that in many African countries, disparities in education, employment, political 

representation, and social services disproportionately affect minority and marginalized communities (Obi, 2015; 

Chiume, 2018). Additionally, political systems that rely on identity-based mobilization often reinforce religious and 

ethnic divisions, undermining national unity. Empirical evidence indicates that when institutions fail to deliver 

fairness and representation, societal fragmentation intensifies, heightening the potential for inter-religious conflict 

(Adepoju et al., 2019). 

Inter-religious collaboration is both a normative goal and a practical necessity in Africa’s multi-faith societies. 

Significant populations adhere to Christianity, Islam, and traditional African religions, frequently sharing civic and 

social spaces. Religion serves a dual function: as a source of moral guidance and community cohesion, and as a 

potential driver of conflict under conditions of perceived injustice (Gifford, 2015). Empirical studies show that socio-

economic marginalization and political exclusion often overlap with religious affiliation, exacerbating sectarian 

tensions (Faleye & Adebisi, 2021). Consequently, promoting inter-religious harmony requires not only dialogue 

initiatives but also reforms addressing socio-economic and political inequalities that underlie division. 

Ethical education emerges as a key intervention to mitigate these societal challenges. Educational systems influence 

citizens’ moral development, civic responsibility, and tolerance for diversity (Kane, 2016). Curricula emphasizing civic 

ethics, human rights, and intercultural understanding are associated with enhanced social cohesion and tolerance. 

However, in many African contexts, ethical education remains fragmented, poorly implemented, or overshadowed 

by exam-driven priorities. Where educational systems fail to foster critical moral reasoning and inclusive values, 

youth are more vulnerable to extremist narratives and divisive ideologies (Okoye, 2020). Strengthening ethical 

education thus has the potential to cultivate inclusive citizenship and support inter-religious understanding. 

Despite these insights, current scholarship often treats ethical education, socio-economic inclusion, political 

participation, and inter-religious relations as separate phenomena rather than interlinked components of social 

cohesion. Much of the research emphasizes conflict dynamics or governance failures without systematically 

examining the educational foundations of moral and civic transformation. There remains a significant gap in 

integrating ethical education with socio-political inclusion to explain inter-religious harmony. Moreover, many 

empirical studies are context-specific, limiting broader theoretical and policy applications. 

This study seeks to address these gaps by examining how ethical education interacts with socio-economic and 

political inclusion to foster inter-religious cooperation. By situating ethical education within the dynamics of 
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governance and structural inclusion, the research aims to generate practical insights for building resilient, inclusive, 

and harmonious African societies. 

Statement of the Problem 

The aspiration in pluralistic African societies is to establish educational systems that cultivate ethical awareness, 

foster inclusive socio-economic and political structures, and promote inter-religious cooperation. Ideally, ethical 

education nurtures values such as justice, tolerance, respect for diversity, and civic responsibility. Such an education 

equips citizens to engage constructively in governance, socio-economic development, and inter-religious dialogue. 

Inclusive institutions ensure equitable access to opportunities, political participation, and protection of minority 

rights regardless of religious affiliation. In this ideal scenario, inter-religious relations are characterized by mutual 

understanding, peaceful coexistence, and collaborative engagement in societal development. 

However, African societies continue to face considerable deviations from this ideal. Ethical education is 

inconsistently implemented and often overshadowed by exam-focused priorities, limiting its capacity to shape civic 

attitudes and moral judgment. Socio-economic inequalities and political exclusion continue to marginalize certain 

religious and ethnic communities, perpetuating systemic grievances. Weak institutions, identity-based politics, and 

uneven resource allocation exacerbate societal divisions. Inter-religious tensions periodically erupt into conflicts, 

highlighting the insufficient integration of moral education with inclusive governance mechanisms. These gaps 

reveal a critical disconnect between educational objectives, structural inclusion, and inter-religious harmony. 

Failure to address these issues threatens sustainable development and democratic consolidation across the 

continent. Neglecting ethical education risks undermining civic responsibility and moral reasoning among youth, 

increasing susceptibility to divisive ideologies. Persistent exclusion may intensify grievances, erode trust in 

governance, and fuel identity-based mobilization. Unchecked inter-religious tensions can escalate into recurring 

conflicts, destabilizing communities and hindering national integration. Consequently, addressing these interrelated 

challenges is vital to achieving peaceful, inclusive, and resilient African societies. 

Objectives of the Study 

The overall aim of this research is to investigate the role of ethical education in fostering socio-economic and political 

inclusion and promoting inter-religious cooperation in African societies. The specific objectives are: 

i. To evaluate the influence of ethical education on socio-economic and political inclusion across African 

nations. 

ii. To examine the relationship between socio-economic and political inclusion and the promotion of inter-

religious cooperation. 

iii. To assess the mediating effect of ethical education in reinforcing inter-religious harmony through inclusive 

governance and equitable socio-economic structures. 

Research Questions 

The study provided answers to the following research questions. 

i. To what extent does ethical education influence socio-economic and political inclusion in African societies? 

ii. What is the relationship between socio-economic and political inclusion and inter-religious cooperation in 

Africa? 

iii. How does ethical education mediate the relationship between inclusive governance and sustainable inter-

religious harmony? 
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Statement of Hypotheses 

The following hypotheses in null form (H0) guided this study 

i. H₀₁: Ethical education has no significant effect on socio-economic and political inclusion in African societies. 

ii. H₀₂: There is no significant relationship between socio-economic and political inclusion and inter-religious 

cooperation in Africa. 

iii. H₀₃: Ethical education does not significantly mediate the relationship between inclusive governance and 

inter-religious harmony in African societies. 

Definition of Terms 

The following terms operationalized the study: 

i. Ethical Education: A structured learning process designed to cultivate moral reasoning, civic awareness, 

positive character traits, and respect for cultural and religious diversity. It serves as a foundation for 

nurturing responsible citizenship and harmonious social interactions. 

ii. Socio-Economic Inclusion: Systematic efforts to provide all individuals with equal access to education, 

employment, financial opportunities, and social services, regardless of religious, ethnic, or social 

background. It emphasizes reducing inequality, marginalization, and poverty. 

iii. Political Inclusion: Processes that allow citizens to participate fully in political decision-making, governance 

structures, and leadership roles. It promotes democratic representation, fairness, and accountability in 

public administration. 

iv. Inter-Religious Cooperation: Constructive engagement and peaceful interaction among different religious 

communities, characterized by mutual respect, dialogue, and collaboration in social and civic matters. 

v. Inclusive Governance: Governance systems that encourage transparency, accountability, equitable 

participation, and representation of diverse social, cultural, and religious groups in policy formulation and 

decision-making. 

vi. Social Cohesion: The degree of unity, trust, and solidarity within a society that enables individuals from 

diverse religious, ethnic, and cultural backgrounds to interact harmoniously. It underpins national 

integration and sustainable societal development. 

vii. Moral Development: The ongoing process through which individuals acquire ethical principles, social 

norms, and responsible behavioral patterns that guide interactions within society. Education, family, and 

culture influence this development. 

viii. Civic Responsibility: The duty of citizens to contribute actively to the development, stability, and well-being 

of their communities through lawful behavior, participation in governance, and respect for societal 

institutions. 

ix. Religious Tolerance: The acceptance and respect of different religious beliefs, practices, and traditions 

without prejudice, discrimination, or hostility, fostering peaceful coexistence in multi-faith societies. 

x. Sustainable Development: Development strategies that meet present social, economic, and environmental 

needs without compromising the ability of future generations to fulfill their own. It integrates equity, 

growth, and environmental stewardship. 
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Review of Related Literature 

Conceptual Review 

Concept of Ethical Education 

Ethical education encompasses structured learning aimed at cultivating moral reasoning, personal integrity, and 

civic responsibility. It equips learners with the ability to make principled decisions, resolve conflicts constructively, 

and respect societal norms (Lickona, 2019). In the African context, ethical education has been shown to strengthen 

democratic engagement, social accountability, and the development of community-oriented values. Schools and 

educational institutions serve as critical sites for instilling ethics, encouraging reflective thinking, and fostering 

responsible citizenship. 

Modern perspectives emphasize that ethical education extends beyond rote learning; it encourages students to 

critically evaluate moral dilemmas and engage in ethical dialogue (Darling-Hammond et al., 2020). Educators 

function as moral exemplars, guiding learners toward socially responsible behavior and respect for diversity. 

Programs that integrate character education—focusing on empathy, honesty, and civic-mindedness—have been 

linked to improved social cohesion and reduced instances of disruptive behavior within schools (Lapsley & Narvaez, 

2021). 

Additionally, ethical education increasingly incorporates global citizenship and digital ethics. Learners are trained to 

navigate online spaces responsibly, respect intellectual property, and engage in respectful digital communication 

(Livingstone & Third, 2017). By combining traditional moral teaching with modern competencies, ethical education 

prepares students for future societal challenges while promoting intergenerational moral development. 

Socio-Economic Inclusion 

Socio-economic inclusion involves deliberate policies and interventions to ensure equal access to education, 

employment, and economic opportunities for all individuals, regardless of social or ethnic background (Sen, 2019). 

Inclusive socio-economic frameworks aim to reduce inequalities, alleviate poverty, and empower marginalized 

communities through skill development, entrepreneurship, and equitable resource distribution. 

In education, socio-economic inclusion promotes access to learning for students from diverse backgrounds. 

Scholarship programs, vocational training, and financial support initiatives help bridge disparities in educational 

attainment (Stiglitz & Charlton, 2020). These initiatives enhance social mobility, improve labor market participation, 

and strengthen national economic growth. Inclusive policies also prioritize gender equality, ensuring that women 

and underrepresented groups gain access to leadership, employment, and educational opportunities (Kabeer, 

2016). 

Digital technology has become a key tool for fostering socio-economic inclusion. E-learning platforms, mobile 

education apps, and online skill-building programs reduce barriers for rural and low-income populations, improving 

employability and professional development (Van Dijk, 2021). By integrating technological innovation with socio-

economic policy, inclusive education contributes to sustainable social development and reduces intergenerational 

inequality. 

Political Inclusion 

Political inclusion refers to mechanisms and structures that ensure all citizens can participate meaningfully in 

governance, policymaking, and leadership processes (Young, 2019). Inclusive political systems strengthen 

democracy, enhance social equity, and foster public trust by ensuring that marginalized communities are 

represented in decision-making. 
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In African societies, political inclusion encompasses voting rights, civic education, gender and minority 

representation, and participatory governance initiatives. Research indicates that politically inclusive societies 

experience lower levels of social conflict and improved policy effectiveness (Verba et al., 2018). Programs that 

encourage civic literacy and political engagement increase public awareness of governance responsibilities and 

promote equitable leadership. 

Digital governance platforms now play an increasing role in political inclusion. E-participation tools, online 

consultation portals, and civic engagement apps enable citizens to contribute to policy discussions and access 

government services transparently (Chadwick & May, 2017). Inclusive political participation fosters peaceful conflict 

resolution, strengthens democracy, and underpins sustainable governance structures. 

Inter-Religious Harmony 

Inter-religious harmony entails cooperative relationships, mutual understanding, and peaceful coexistence among 

different faith communities (Harris, 2020). It promotes tolerance, dialogue, and shared ethical values, reducing 

religious conflict and fostering social stability in pluralistic societies. 

Educational institutions contribute to inter-religious understanding through curriculum content that emphasizes 

ethical principles, cultural literacy, and the histories of diverse faith traditions (Jackson, 2018). Dialogue initiatives 

between religious leaders and communities further strengthen social cohesion, reduce extremism, and support 

collective problem-solving. Interfaith humanitarian collaboration, such as joint disaster relief or community 

development projects, enhances resilience and nurtures moral solidarity (Smock, 2017). 

Governments also play a role through legal protections for religious freedom and policies that encourage inclusivity. 

Ensuring the equitable treatment of different religious groups reduces tensions and promotes national unity. 

Inclusive Governance 

Inclusive governance involves political and administrative systems that allow all citizens, including marginalized 

populations, to participate meaningfully in decision-making and access public services (Fung, 2019). It enhances 

accountability, transparency, and social trust while promoting equitable resource allocation. 

Digital tools facilitate inclusive governance by improving citizen engagement, policy feedback, and public service 

accessibility (Mansbridge et al., 2020). Inclusive governance strategies also support economic empowerment 

through equitable labor policies, entrepreneurship programs, and development initiatives. In Africa, inclusive 

governance has been linked to strengthened social cohesion, reduced corruption, and improved public service 

delivery. 

Sustainable Development in Africa 

Sustainable development in Africa integrates economic growth, environmental stewardship, and social welfare to 

ensure long-term prosperity (Ncube & Anyanwu, 2017). It addresses pressing challenges such as poverty, inequality, 

climate change, and resource scarcity. Economic sustainability emphasizes industrial diversification, regional trade 

integration, and job creation, while environmental sustainability prioritizes conservation, renewable energy, and 

climate resilience. Social sustainability focuses on inclusive education, healthcare, and social protection, promoting 

equitable human development. 

Technological innovation plays a significant role in advancing sustainable development. Digital financial services, 

mobile education platforms, and e-governance initiatives improve access to opportunities, strengthen resilience, 

and support entrepreneurship. Achieving sustainable development requires coordinated policies that integrate 

economic, social, and environmental strategies for long-term continental growth. 

 



IJRPST 
Vol. 4, No. 1 | 2026 | pp. 31 - 45 

 Eze, 2026 37 

Theoretical Review 

This study was theoretically underpinned on Social Capital Theory 

Social Capital Theory 

The Social Capital Theory, initially conceptualized by Pierre Bourdieu and later expanded by James S. Coleman, 

highlights the role of social networks, trust, norms, and shared values in enabling cooperation and collective action 

(Putnam, 2000). Social capital emphasizes that cohesive social relationships—whether within families, communities, 

or institutions—enhance communication, reduce misunderstandings, and support inclusive societal development. 

In multi-ethnic and multi-religious contexts, social capital fosters mutual understanding, reinforces civic 

engagement, and strengthens collaborative problem-solving. 

Relevance to the Study 

i. Ethical education thrives in environments where trust, shared norms, and cooperative networks exist. 

Schools embedded in communities with strong social capital experience more effective moral instruction 

and civic formation. 

ii. Social capital facilitates participation by providing access to information, resources, and networks that 

enable marginalized groups to engage in political and economic opportunities. In African contexts, where 

ethnic and religious diversity can influence access, strong community bonds reduce exclusion and 

encourage equitable participation. 

iii. Networks that encourage dialogue, mutual respect, and collective activities across religious groups 

promote tolerance and minimize interfaith conflict. Social capital thus contributes to the creation of shared 

civic values and peaceful coexistence. 

iv. Communities with robust social networks are more likely to collaborate on development initiatives, 

implement inclusive governance measures, and maintain stability, thereby contributing to sustainable 

development outcomes. 

Empirical Review 

Ncube (2020) analyzed how curricula rooted in indigenous African moral systems affect civic engagement in 

Southern Africa. Using qualitative policy review and comparative historical methods, the study found that ethical 

education strengthened inclusive political identity and civic participation, although lingering colonial institutional 

structures limited widespread application. 

Adeyemi et al. (2021) explored the impact of ethical education on youth employment and civic engagement in urban 

West African settings. Using panel data regression across Nigerian and Ghanaian cities from 2016–2020, the study 

concluded that exposure to structured ethical education increased labor market integration and political 

participation, particularly where partnerships between public institutions and civil society supported moral and civic 

training. 

Bwire & Kato (2022) investigated how civic ethics programs influence inter-religious harmony in multi-faith 

communities in East and West Africa. Employing Structural Equation Modeling (SEM) on survey data from schools 

and religious organizations, the findings indicated that ethical education promoted tolerance and shared civic 

identity, though socio-economic disparities remained a strong predictor of inter-religious tensions. 

Oladipo (2022) assessed the effect of value-based ethical education on rural youth’s economic mobility and political 

inclusion in Sub-Saharan Africa. Using a difference-in-differences econometric approach on household survey data 
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between 2017–2021, the study found moderate improvements in income stability and local governance 

participation, with limited impact in areas lacking infrastructure and institutional support. 

Mensah et al. (2023) examined the long-term effects of interfaith education programs on governance and social 

cohesion across multi-ethnic African nations. Using generalized method of moments (GMM) panel estimation on 

cross-country social cohesion and governance indices from 2016–2022, results showed significant improvements in 

trust toward governance structures and reductions in communal violence where civil society networks were strong. 

Kamau & Odhiambo (2020) studied the link between moral education curricula and labor market preparedness in 

East African secondary schools. Applying multilevel regression models on transition data from Kenya and Tanzania 

(2016–2019), the study found that students exposed to structured ethical education programs demonstrated higher 

civic awareness and greater readiness for professional environments than peers without such exposure. 

Methodology 

Research Design 

This study employed a cross-sectional survey design to investigate the relationships between ethical education, 

socio-economic and political inclusion, and inter-religious cooperation in African university contexts. The survey 

approach was appropriate because it allowed for systematic collection of standardized data from multiple 

respondents, enabling statistical analysis of perceptions, attitudes, and experiences across a large sample. The 

design also facilitated comparisons across demographic subgroups and the identification of patterns relevant to 

inclusive societal development. 

Area of Study 

The research was carried out in selected public universities in Kenya and Nigeria, representing regions with diverse 

student populations in terms of ethnicity, religion, and socio-economic background. University campuses provide a 

suitable setting as students are often exposed to civic engagement programs, ethical education curricula, and multi-

faith interactions, making them capable of providing informed and reliable insights. 

Sources of Data 

The study utilized both primary and secondary data: Primary data were collected directly from respondents using 

structured questionnaires and semi-structured interviews to gather nuanced information on ethical education and 

inter-religious interactions. Secondary data were drawn from scholarly articles, books, policy documents, and 

institutional reports on education, governance, and social cohesion in African contexts. 

Population of the study 

The target population comprised 320 undergraduate students enrolled in social sciences, education, and humanities 

programs in the selected universities. This population was chosen because these students are engaged in civic and 

ethical learning, experience diverse social interactions, and are likely to reflect thoughtfully on issues related to 

inclusion and inter-religious harmony. 

Sample Size Determination 

The sample size was calculated using Taro Yamane’s (1967) formula: 

n =  N 
         1+N(e)2 
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Where: 

 n = sample size 

 N = population size (250) 

 e = margin of error (0.05) 

Substituting the values: 

n =  320                =            320              =           320          =      178 
      1+320 (0.05)2                   1+0.8                          1.8          

 

Therefore, the study sample consisted of 178 respondents. 

Sampling Technique 

A stratified random sampling technique was employed to select respondents. Students were first grouped by faculty 

and year of study to ensure representation across academic disciplines, and respondents were then randomly 

selected from each stratum. This approach minimized selection bias and enhanced the representativeness of the 

sample. 

Instrument for Data Collection 

Data were collected using a structured questionnaire and follow-up semi-structured interviews: The questionnaire 

included four main sections: ethical education, socio-economic inclusion, political participation, and inter-religious 

cooperation. Responses were measured on a four-point Likert scale (1 = Strongly Disagree, 4 = Strongly Agree). 

Interviews provided qualitative insights to complement and enrich the quantitative data. 

Validity of the Instrument 

To ensure validity, the questionnaire underwent content and face validation by three experts in educational 

research and social sciences. Their feedback on clarity, relevance, and comprehensiveness was incorporated before 

administering the instrument. 

Reliability of the Instrument 

The reliability of the questionnaire was evaluated through a pilot study involving 25 undergraduate students from a 

different university. Cronbach’s Alpha coefficient was calculated to test internal consistency, yielding a reliability 

score of 0.82, indicating acceptable reliability for research purposes. 

Method of Data Collection 

The questionnaires were administered in person to respondents on campus, while semi-structured interviews were 

conducted with a subset of participants to capture detailed opinions on ethical education and inter-religious 

cooperation. The dual approach ensured both breadth and depth of data collection. 

Method of Data Analysis 

Quantitative data were analyzed using descriptive statistics, including frequency distributions, percentages, and 

mean scores. Data from interviews were analyzed using thematic analysis, identifying recurring themes related to 

ethical education, inclusion, and interfaith collaboration. The integration of quantitative and qualitative findings 

enabled a comprehensive understanding of the research problem. 
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Data Presentation and Analysis 

Table 1: Influence of Ethical Education on Socio-Economic and Political Inclusion in African Societies 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 82 46.1 

Agree 61 34.3 

Disagree 22 12.4 

Strongly Disagree 13 7.2 

Total 178 100 

Source: Field Survey, 2026 

The table illustrates respondents’ perspectives on the role of ethical education in enhancing socio-economic and 
political inclusion. The majority of respondents recognized ethical education as a significant factor in promoting 
inclusive practices. Specifically, 82 respondents (46.1%) strongly agreed, and 61 respondents (34.3%) agreed, 
highlighting a strong perception that ethical education supports fairness, civic responsibility, and equitable access 
to opportunities. Conversely, 22 respondents (12.4%) disagreed, and 13 respondents (7.2%) strongly disagreed, 
indicating a minority view that ethical education has limited influence on inclusion processes. Overall, the results 
suggest broad recognition of ethical education’s importance in fostering inclusive development in African societies. 

Table 2: Relationship Between Socio-Economic and Political Inclusion and Inter-Religious Harmony 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 76 42.7 

Agree 63 35.4 

Disagree 28 15.7 

Strongly Disagree 11 6.2 

Total 178 100 

Source: Field Survey, 2026 

The table presents respondents’ views on whether socio-economic and political inclusion contributes to inter-
religious harmony. Findings reveal that most respondents acknowledged a positive relationship. 76 respondents 
(42.7%) strongly agreed, and 63 respondents (35.4%) agreed, indicating that fair economic policies and political 
representation are perceived as promoting peaceful relations among different religious communities. A smaller 
segment, 28 respondents (15.7%) disagreed and 11 respondents (6.2%) strongly disagreed, showing some 
skepticism. Overall, the findings suggest that inclusive governance and equitable socio-economic structures are 
widely seen as foundational for inter-religious cooperation. 

Table 3: Mediating Role of Ethical Education in Inclusive Governance and Inter-Religious Harmony 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 85 47.8 

Agree 60 33.7 

Disagree 22 12.4 

Strongly Disagree 11 6.2 

Total 178 100 

Source: Field Survey, 2026 

This table explores respondents’ perceptions of ethical education as a mediator in promoting sustainable inter-
religious harmony through inclusive governance. A majority supported this view, with 85 respondents (47.8%) 
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strongly agreeing and 60 respondents (33.7%) agreeing. These findings indicate that ethical education is perceived 
as crucial for instilling moral values, social justice awareness, and peaceful intergroup relations. Conversely, 22 
respondents (12.4%) disagreed, and 11 respondents (6.2%) strongly disagreed, suggesting a minority did not view 
ethical education as a strong mediating factor. 

Table 4: Effect of Socio-Economic Inclusion Policies on Reducing Religious Discrimination 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 88 49.4 

Agree 57 32.0 

Disagree 23 12.9 

Strongly Disagree 10 5.6 

Total 178 100 

Source: Field Survey, 2026 

Respondents overwhelmingly indicated that socio-economic inclusion policies help reduce religious discrimination. 
88 respondents (49.4%) strongly agreed, while 57 respondents (32.0%) agreed. This shows that equitable access to 
education, employment, and resources is perceived as a significant tool for fostering peaceful coexistence. A smaller 
portion of respondents, 23 (12.9%) disagreed and 10 (5.6%) strongly disagreed, indicating limited skepticism 
regarding policy effectiveness. 

Table 5: Ethical Education and Tolerance for Diverse Religious Beliefs 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 91 51.1 

Agree 54 30.3 

Disagree 23 12.9 

Strongly Disagree 10 5.6 

Total 178 100 

Source: Field Survey, 2026 

The table demonstrates respondents’ perception that ethical education fosters tolerance and respect for different 
religious beliefs. A majority, 91 respondents (51.1%) strongly agreed and 54 (30.3%) agreed, reflecting widespread 
acknowledgment of ethical education as a driver of inter-religious understanding and peaceful interaction. Minority 
dissent included 23 respondents (12.9%) who disagreed and 10 (5.6%) who strongly disagreed. 

Table 6: Ethical Education and Sustainable Inter-Religious Harmony 

Response Options Frequency (n = 178) Percentage (%) 

Strongly Agree 90 50.6 

Agree 55 30.9 

Disagree 22 12.4 

Strongly Disagree 11 6.2 

Total 178 100 

Source: Field Survey, 2026 

This table examines respondents’ views on whether ethical education promotes long-term inter-religious harmony 
through moral values and social justice. Findings indicate strong support, with 90 respondents (50.6%) strongly 
agreeing and 55 (30.9%) agreeing. These results suggest that ethical education is widely seen as a fundamental 
instrument for fostering justice, moral awareness, and peaceful coexistence. Conversely, 22 respondents (12.4%) 
disagreed, and 11 respondents (6.2%) strongly disagreed, representing a smaller dissenting group. 
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Summary of Findings, Conclusion and Recommendations 

Summary of Findings 

The following summarizes the key findings: 

i. The analysis revealed that ethical education has a substantial influence on promoting socio-economic and 

political inclusion. Over 80% of respondents indicated that exposure to ethical education fosters fairness, 

civic engagement, and equitable access to resources and decision-making processes. Respondents 

consistently emphasized that value-based education strengthens social responsibility and prepares citizens 

to participate constructively in democratic and inclusive governance structures. 

ii. Findings indicate a strong positive relationship between inclusive governance, equitable socio-economic 

policies, and inter-religious harmony. The majority of respondents affirmed that when communities 

experience fair resource distribution, political representation, and social inclusion, levels of religious 

tension and discrimination are reduced. This suggests that structural inclusivity contributes significantly to 

peaceful coexistence across diverse religious groups. 

iii. Data demonstrated that ethical education serves as a critical mediator between inclusive governance and 

sustainable inter-religious cooperation. Respondents highlighted that ethical education promotes 

tolerance, respect for religious diversity, and shared moral values. Over 80% agreed that education 

grounded in ethical principles strengthens social cohesion and long-term peaceful relations between 

religious communities, highlighting its importance in integrating moral and civic formation with governance 

structures. 

Conclusion 

The study concludes that ethical education is essential for building inclusive African societies. It not only enhances 

socio-economic and political inclusion but also fosters peaceful inter-religious cooperation by instilling moral values, 

civic responsibility, and respect for diversity. Inclusive governance and equitable socio-economic frameworks 

reinforce these outcomes by reducing marginalization, discrimination, and intergroup tensions. 

Furthermore, ethical education acts as a mediating factor that strengthens the link between inclusive social 

structures and long-term inter-religious harmony. The evidence suggests that African societies can achieve more 

cohesive, stable, and peaceful communities when educational systems, governance policies, and community 

initiatives integrate ethical principles with inclusive practices. 

In summary, the study demonstrates that promoting ethical education, alongside fair socio-economic and political 

policies, is critical for social cohesion, democratic stability, and sustainable peace across the continent. 

Recommendations 

Based on the findings of this study, the following recommendations are proposed: 

i. Governments and educational authorities should ensure that ethical education is systematically integrated 

into curricula at all levels of education. This approach will enhance moral development, civic consciousness, 

and inclusive participation among students, ultimately strengthening socio-economic and political inclusion 

in diverse African communities. 

ii. Policymakers and political leaders should design and implement governance frameworks that guarantee 

fair representation, equitable resource allocation, and equal access to social services for all ethnic and 

religious groups. Inclusive governance policies will reduce social inequalities, mitigate inter-religious 

tensions, and reinforce national cohesion. 



IJRPST 
Vol. 4, No. 1 | 2026 | pp. 31 - 45 

 Eze, 2026 43 

iii. Educational institutions, religious organizations, and community leaders should actively collaborate to 

promote interfaith dialogue, tolerance education, and community-based peacebuilding programs. These 

initiatives will foster social harmony, enhance mutual understanding across religious divides, and support 

sustainable development through ethical and value-based education. 
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